INTRODUCTION
When examining the literature on language acquisition we see that different ways to learn and handle words are mentioned. Stem & Stem (1928) compared their daughter Hilde with their second child Gfnther. They found that the boy, in contrast to the girl, scarcely produced single words but combined demonstratives with nouns at an early age. He used universal words (one form 'referring' to everything interesting), * I am grateful to the editor and two anonymous reviewers for very helpful comments on a previous draft. The preparation of this article was facilitated by a grant from the Freistaat Bayern. Address for correspondence: Hilke Elsen, jargon (babbling sequences with target intonation contours) and filler syllables, and was sensitive to rhythm and rhyme. He did not try to achieve a correspondence between his utterances and those of adults. For Gfnther, expressing ideas and feelings seemed to be important, and no energy was left to achieve articulatory correctness (Stem & Stem 1928 ). Nelson (1973) analysed the first 50 words of 18 children and observed that some children tended to learn predominantly general names and to concentrate on formal aspects of language, while others learned more personal-social words and names of people, and were more interested in social interaction. Nelson termed the first group referential, the second expressive. Nelson's expressive children produced phrases at a later stage than referential children and produced fewer phrases before reaching the 50-word vocabulary level. The expressive learners also used more stereotyped phrases and directive expressions. Grammatically complete parts were frequently found in the phrases of expressive learners whereas telegraphic two-word utterances were often produced by referential children. Referential children acquired more words and had higher acquisition rates than expressive children. Furthermore, referential children tended to be firstborn, came from rather well educated families and seemed to be more precocious. Nelson proposed that the differences between referential and expressive children can be seen as a continuum, with only a few children at the extreme ends. In this study, Nelson' s measures of styledifference will be discussed.
Peters (1977) mentioned the possibility of different strategies for different situations in one child. Her subject, Minh, used analytic speech, corresponding to referential style, as well as an extremely high number of unintelligible utterances. The latter could be interpreted only with the help of the mother or with context information. He regularly produced certain intonation contours which made his utterances sound target-like. Peters called this kind of speech Gestalt (often labelled holistic processing), corresponding to expressive style. As a substitute for unanalysed parts of sentences, Minh used filler syllables. He was sensitive to rhythm and intonation and produced sentences rather than single words. Bates, Bretherton & Snyder (1988) proposed that expressive children typically concentrate on whole forms and broad outlines and deal with details of words and sentences only later. Peters pointed out that Minh used a clear and recognizable speech style, the referential one, in naming situations. The Gestalt speech, however, appeared in communicative contexts. This 'trying-to-take-part' function of expressive style was also mentioned by Bates et al. (1988) , who investigated whether the same underlying mechanisms could be found continuously in various modules of language over time. The 'twostrand theory', the hypothesis that it is possible to divide children into expressive and referential learners, could not be sustained by their longitudinal data on 27 children, collected at four age levels (10, 13, 20 and 28 months). At least for one group they postulated that their findings pointed to comprehension as an additional factor to referential and expressive style. Pine & Lieven (1990) and Pine (1992) criticized the findings of Bates et al. and emphasized 'the dangers of using age-dependent crosssectional measures to investigate style differences so early in language development' (Pine & Lieven 1990: 631) because of variations in developmental levels. They found that referential vocabulary scores, especially the number of common nouns, did not reflect differences in style. Pine (1992) (Bates et al. 1988 , Peters 1977 . One aim of this paper is to present data on the expressive speech style of a girl learning German.
Hampson & Nelson (1993) observed children in free-play and mealsessions at 1;1 and 1;8. They found that no child was categorized referential in one and expressive in another situation. Four children at 1;8 were classified as referential, ten as expressive and four as in between in the play session, but five children were classified differently in the food context. That is, some children switched from expressive or referential style to the in-between classification or vice versa (Hampson & Nelson 1993) . As each session lasted 15 minutes or less, one must take into account that even more variation is possible when larger language samples are obtained. Indeed, most studies try to categorize expressive or referential children and very few consider the interplay of caregiver behaviour or situation and expressive or referential language (cf. Goldfield 1985/86) . The child in this study used both referential and expressive speech. A further aim of this paper will be to investigate possible reasons for variation in style. Pine (1992) supposed that functional differences should be viewed as properties of the interaction.
Similarly, Goldfield (1985/86) assumed, that 'referential and expressive language reflect the kinds of contexts which the child and caregiver jointly construct' (Goldfield 1985/86: 129) . Peters & Menn (1993) indicated that a child's limited attention span in the face of too much information is often restrictive to language acquisition.
In the case of the child to be studied here (Annalena), it (1981) proposed, segments in stressed syllables are more salient to children. She reported the same desire to retain syllable number and position of stress and found these factors to be the first to be managed in language acquisition. Similarly, Peters & Menn (1993) Peters & Menn (1993) Peters (1977) , Peters & Menn (1993) , Stem & Stem (1928) , Vihman (1981) . As Annalena did not apply these strategies in all situations or for all words, they obviously served to provide her with provisional substitutes that enabled the child to take part in the 'language-game' when there was too much information to process at the same time.
Number of general nominals Nelson (1973) reported the tendency of her expressive children to learn, initially, more words for expressing feelings and directing people. Although both expressive and referential children had object words in their 50-word-vocabularies, expressive children had a higher proportion of functional words, pronouns, modifiers, personal-social words, and a low proportion of general nominals compared with referential children (Nelson 1973 Vocabulary spurt In Fig. 1 The word was initially uttered only once (several days between first and second production).
